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FOREWORD 


Navodaya Vidyalayas invited criticism from the very 
inception in 1986. There are views for and against such 
institutions. Though the first batch of students completed 
tenth standard in March 1991, no effort had been made from 
any quarters so far to evaluate the functioning of these 
institutions. It was in this context, the Centre for Tropical 
Studies, Trivandrum, initiated a proposal for a critical 
evaluation of Navodaya Vidyalayas in Kerala. The study was 
conducted by Dr. M. Haridas, Ex-Field Adviser, NCERT, who was 
the Principal Investigator under the scheme. Though it was a 
pilot study, based on two schools. I am sure that the 
findings would be useful to those who are interested in the 
healthy functioning of these Vidyalayas. 

It is hoped that the results of the study would pave 
the way for an exhaustive study covering all Navodaya 
Vidyalayas in the country. 


Thiruvananthapuram, 
23.03.1992, 


K. BALAKRISHNAN NAIR 
Director 




PREFACE 


The Navodaya Scheme was conceived by the late Prime 
Minister Rajiv Gandhi to fulfil a long felt-need to ensure 
social justice to a large mass of people who for generations 
were denied any access to quality education. The fact that 
there are budding talents among the rural people and 
especially among the socially and economically under 
priviledged in the community was known to our elders who 
framed our constitution and provisions were made to help them 
through a reservation policy. This was no doubt helpful; but 
not to the extent visualised. 

Our country has a number of 'public schools' which 
compare well with the reputed schools abroad. Infact, many of 
them are a lagacy of the past^inherited from the Imperialist 
rulers. The portals of these prestigious institutions are not 
open to the children of the lower or middle-income groups. 
The products of such schools have come to wield power not 
only as bureaucrats but even as political leaders. In effect 
even after decades of democratic rule in our country a vast 
majority of the people who live in the villages are denied 
entry into the citadels of power just for the reason that 
they have no access to good education. Talented children are 
there among the underpriviledged and there is no denying the 
fact that unless encouraged by timely exposure to a good 
educational environment, such talented children will never 
come up. Many cannot even aspire to procure a secondary 
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education certificate. That is the main reason for the dearth 
of qualified candidates from among the SC/ST communities for 
all posts for which candidates with higher professional and 
technical qualifications are needed. This situation was 
visualised by our educational planners who tried in vain 
schemes such as rural scholarships, seat reaservation for 
merit scholarship holders in public schools and boarding 
schools. These attempts failed because of a social stigma 
which is not that easy to wipe out by monetary compensations. 
Our late prime Minister took it as a challege and rightly 
called the 'New Education Policy' as a Challenge of Education 
and got it adopted by the highest legislature of the country 

in 1986. 

The Central Government lost no time in irapelementing 
it. In the academic year 1986-1987 itself, 81 Navodaya 
Vidyalayas were started in a number of states in the country. 
Between 1987 and 1990 there was tremendous expansion of the 
scheme and as many as 275 Vidyalayas were opened in so many 
districts throughout the country. It was at this juncture 
that there was a change of Government at the Centre and a lot 
of arguments for and against the Navodaya Scheme were voiced 
through the columns of the news media and in the public 
platforms. In that situation the Central Government was 
compelled to appoint an enquiry commission headed by Acharya 
Ramamoorthy in 1989. 
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But curiously enough the Government did not wait for 
the report. It was announced that new Navodaya Vidyalas will 
not be opened. It was in this context that the Centre for 
Tropical Studies contacted the Navodaya Cell of the NCERT and 
learnt that even though four years have gone by since the 
starting of the first batch of 81 Navodaya Vidyalayas in 
1986-1987 and yet no systematic study had been done on the 
implementation of the scheme. This Centre submitted a 
proposal of a pilot project on the implementation of the 
scheme in Kerala by a detailed study of the four Navodaya 
Vidyalayas in Kerala started in 86-87. The Educational 
Research and Innovations Committee (ERIC) of the NCERT that 
examined the proposal suggested that as a pilot project the 
sample can be halved to two vidyalayas. Accordingly the 
proposal was duly revised and re-submitted to the ERIC. It 
was approved and a grant of Rs,53,000/- was sanctioned. One 
junior Research Fellow Sh. C. Vasanth Kumaran and two 
investigators Sh. K.R. Sunil and S. Krishna Kumar were 
appointed and the work commenced from the latter half of 
February 1991. 

I would like to place on record our deep sense of 
gratitude to the late Dr. M. Sreenivasan who, as the Director 
of the Centre, had been a source of inspiration and guidance 
to us till his passing away on 27-8-1991. We always cherish 
his memory for the constant guidance and expertise without 
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which we would not have succeeded in completing this study. 

I would also like to mention the expert guidance given 
to me by our Director Sri. K. Balakrishnan Nair, (former 
Director of the Directorate of Economics and statistics of 
the government of Kerala) who very meticulously went through 
the manuscript and finalised the report. I am deeply indebted 
to him. 


The valuable statistics provided by the Directorate of 
Economics and Statistics of Government of Kerala has helped 
me a lot in formulating the design of the project. Infact 
the socio-economic and educational background of the State in 
general and the selected districts in particular has become 
vivid from the various survey reports placed at my disposal 
by that department. 

I am deeply indebted to Dr.M. Kuttappan, the 
Additional Director in the Directorate of Economics and 
Statistics, who had been associated with me from the very 
beginning in the preparation of the Project porposal. 

A number of teachers of the city schools envinced keen 
interest in this study and they not only contributed their 
valuable suggestions for the development of the 
questionnaires but helped me to try out the first draft in 
two city schools and collect responses from teachers as well 
as parents. I offer my sincere regards to all of them. 
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CHAPTER 1 - INTRODUCTION 


1.1 Historical background 

India had a fairly wide-spread indigenous system of 
education when the modern system of education came to be 
established during the British period in the early nineteenth 
century. Expert committees were appointed to study the issues 
involved in education and their recommendations influenced 
the educational policy of the Imperial rulers. The Wood's 
Despatch of 1854, the Hunter Commission of 1882, the Hartog 
Committee of 1929, the Sargent Report of 1944 were some of 
the significant efforts in this regard. A notable feature of 
these commissions was that they realised the potentialities 
of the indegenous system of education to develop into a 
national system of education by suitable reorganisation and 
improvement. But unfortunately, those recommendations were 
either deliberately flouted or ignored by the imperial rulers 
and the result was disastrous. 'In spite of the exhortations 
of thinkers like Adam, Munro and Thomson, the directions of 
the Despatch of 1854 and the strong recommendations of the 
Indian Education Commission (Hunter Commission) of 1882, 
indegenous elementary schools are either killed by ill- 
planned attempts at reform, or destroyed by deliberate 
competition or allowed to die of sheer neglect'^. Schools and 

1. Nurulla and Naik, 'History of Education in India' 
Macmillan Co,, Bombay, 1951. 
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colleges of those days were poor imitations of the system 
that existed in England, the syllabi and the curriculum had 
practically no bearing on the life and culture of India. In 
the early days, even when the examinations were conducted in 
India the question papers were set in Oxford, Cambridge or 
other universities abroad. The three provincial Universities 
of Calcutta, Madras and Bombay that were established in the 
latter half of the nineteenth Century, simply followed the 
British models. It was only after the establishment of the 
Banaras Hindu University (1915) and the Aligarh Muslim 
University (1920) that any honest effort was made for 
oriental studies. 

Following the pattern of the three provincial 
universities and under the guideline given by the Calcutta 
University Commission, a number of State Universities came to 
be established in the different parts of the country. There 
was also a popular awakening in the States as well as at the 
Central Advisory Board of Education that submitted its 
report commonly known as the Sargent Report in 1944. This can 
be regarded as the first official attempt to plan a national 
system of education in India comprising all stages from pre¬ 
primary to the University. The recommendations of this very 
comprehensive report was only partially implemented during 
the post-war period before 1947. But it was largely 
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influential during the post-independence period in all 
developmental activities in education. 

During the Post-Independence period hectic endeavours 
were evident in all spheres of education with the appointment 
of the University Education Commission headed by 
Dr.S.Radhakrishnan in 1948, the Secondary Education 
Commission under the Chairmanship of Dr. Lakshmanaswami 
Mudaliar in 1952 and the Kothari Commission in 1966. The 
recommendations of these commissions initiated a series of 
academic discussions and these paved the way for the 
appointment of various State Commissions. Notable changes 
were effected in the structure and content of the curriculum 
at the state level and at the Centre with the establishment 
of the Central Board of Secondary Education (CBSE) in 1952, 
National Council of Educational Research and Training (NCERT) 
in 1962 and the Kendriya Vidyalaya Sangatham in 1962. 

The Kendriya Vidyalayas that were started in various 
parts of the country were mainly intended to cater to the 
needs of the Central Government employees. They have a 
common curriculum and the examinations at the end of the 
secondary and the higher secondary stages are conducted by 
the CBSE. They do to a large extent promote national 
integration and help reduce regional, social, economic and 
cultural differences in the country. But they are confined 
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to the children of Central Government employees who 
constitute less than 0.5% of the total population. 

Education being at that time a state subject, each 
state was having its own pattern of education and there is 
hardly any uniformity in the curriculam followed in different 
states. The leadership given by the NCERT, however, in 
organising summer institutes and other inservice courses help 
•^^intain standards. The text books published by the NCERT in 
^iff^tent school subjects, the summer Institutes and other 
inservice training courses, and the consultancy provided by 
the NCERT experts in Text-Book committees of the States have 
helped to bring about an extent of co-ordination among the 
states. 

The public examinations at the end of the secondary 
stage are conducted by the State Boards of Secondary 
Education, which in most cases are autonomous, and there is 
hardly any attempt at inter-state co-ordination of standards. 
However, the All India Secondary Examination conducted by the 
CBSE for the Kendriya Vidyalayas and other schools affiliated 
to the CBSE has been exerting a tremendous influence over the 
State schools. Moreover the competitive examinations 
conducted by the NCERT for the award of NTS scholarships also 
helped the states to fall in line with the national pattern. 
The specific mention made in the Kothari Commission about the 
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need for starting model schools in each district under the 
aegis of the State Governments also motivated many states to 
have such schools as pace-setter institutions. The scheme 
was good and worked very well in the beginning but later on 
they had to face difficulties in the matter of appointment 
and retention of competent teaching staff in such 
institutions. It was in this context the Government of India 
came forward with the first 'National Policy Statement of 
Education' in 1968. 

The policy statement was very emphatic about the 
measures suggested for the indentification and development of 
talents right from the elementary (see paras 9-52 to 57, 
11.07. 16.54 and 16.56 of the Commission Report). 

The Parliamentary Committee that studied the resolution 

was unanimous in its recommendations. It said "For the 

cultivation of excellence, it is necessary that talents in 

diverse fields should be identified at an early age as 

possible, and every stimulus and opportunity given for its 

2 

full development. 

During the decade following the policy resolution of 
1968 a scheme for the identification and development of rural 

2. J.P. Naik 'The Education Commission and After Allied 
Publishers, New Delhi, 1982, pp. 139-140. 
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talents was introduced (at the rate of two scholarships per 
community block). 'The scheme was well received in all the 
states so much so that there were about 20,000 recepients of 
these scholarships every year. A review of the scheme in 
1982 revealed that its impact was only marginal. It was also 
observed that a very large pool of native ability is still 
eliminated at the elementary stage itself; and even a good 
deal of the talent that finds its way in the schools, remains 
undeveloped or underdeveloped because of generally low level 
of standards we maintain in our educational institutions and 
because of the absence of any special programme to pay the 
required attention to gifted students. This is therefore 
obviously an area in which a very high emphasis will have to 

3 

be placed in the years ahead' . It was also observed that 
the facilities available at the public and special schools 
and at the centres of excellence like the IIT's and IIM's 
benefitted only the elite groups in the community. Even such 
schemes as the Rural Merit Scholarships that were exclusively 
meant for the rural poor^were actually bagged by the affluent 


sections 

in 

the 

community 

and that too couldn't 

yield 

the 

desired 

results 

as 

the facilities available in 

the 

vast 

majority 

of 

schools 

were 

just mediocre. It was 

in 

this 


context that the Government came forward with a thought- 
provoking approach paper-the'Challenge of Education, 1985', 

A high level review of the progress of education at all 


3. Ibid. p.l40. 
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levels during the two decades after the Kothari Commission 
Report of 1966 and the Governments' adoption of the 
recommendations in its educational policy resolution of 1968 
was attempted in 1985. Views and suggestions from a wide 
spectrum of the public-teachers, parents, students as well ns 
the educational planners and intellectuals were collected, 
analysed and the findings were presented under the caption 
'Challenge of Education - a policy perspective' by the 
Ministry of Education, New Delhi in 1985. The main thrust of 
this approach paper was to explore the ways and means for 
transforming a static society into a dynamic vibrant, 
learning society. It has also emphasised the need for 
developing a national out-look through a common core 
curriculum that will not only strengthen unity within 
diversity but also facilitate mobility from one part of the 
country to another. 

Education has come to be recognised as a major human 
resource and the ministry has been rightly renamed as the 
Ministry of Human Resources. The commission has not 
suggested any change in the status but stressed the need for 
effective measures to reduce the gap in educational 
attainments between the sexes, between the rural and urban as 
well as among various social groups. It has given a note of 
caution 'If adequate measures are not taken for the spread of 
education, the chasm of economic disabilities, regional 




8 


imbalance and social injustice will widen further, resulting 
in the building up of disintergrative tensions. Through 
proper education, economic and social development can be 
facilitated and expedited. Human resources development has a 
multiplier effect on the utilization of all other 
resources'^. 

1.2 Genisis of Navodaya Vidyalaya 

The vexed problem of segregation that existed in schools 
on the basis of caste, creed, community, religion, economic 
condition or social status caused concern to all educational 
and social workers as well as people's representatives at the 
state and central levels. Ways and means to end such 
discrimination were discussed on the basis of the directions 
given in the approach paper 'Challenge of Education 1985' and 
the government of India came forward with a comprehensive 
statement on educational policy during the budget sessions of 
Parliament in 1986. 

The second National Policy Statement on Education was 
adopted by the Government through a resolution of the Central 
legislature in 1986. It provided the necessary guidelines 
for all educational endeavour during the seventh Five-year 
plan. It was in this policy statement that a specific 
programme for the talented children from among the 

4. 'The Challenge of Education I-ll, Ministry of Education, 
New Delhi, 1985. 
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underprivileged sections of the community living in remote 
villages was proposed for the first time as given below. 

The programme for bright children has two parts: one is 
for potentially high achievers particularly in the areas 
which are substantially left uncovered by the present system 
and the other is the programme for the gifted students who 
can be expected to make original contribution in their 
subject areas, if properly ■ nurtured. 

It was quite encouraging that the government's response 
was quick. The Policy resoltuion was not only adopted by the 
Parliament in the budget session of 1986, but the government 
came forward with a detailed programme of action in the next 
monsoon session itself. The government lost no time in 
getting a note on Navodaya Vidyalaya scheme prepared by an 
expert committee and got it circulated to all the State 
departments of education: not only that, two Navodaya 
Vidyalayas, one in Bhopal and the other in Jabalpur were 
started that year itself. 

These schools were well-equipped to make available good 
quality education irrespective of the parent's capacity to 
pay and their socio-economic background. The declared 
objective of the Navodaya Vidyalaya is to provide facilities 
to the hitherto underprivileged students, particularly of the 
rural areas (75%) for their fuller development and subsequent 
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growth. It is a truism that the cities are flourishing at 
the cost of the rural poor. The benefits of development and 
modernisation seldom percolate to the rural masses resulting 
in a big gap and this seem to be widening as years go by. 
This is a matter of serious concern for the governments at 
the centre and in the states- The New Education policy and 
the Navodaya Vidyalaya scheme are attempts to bridge this 
widening gap. One of the principal aims of Navodaya Schools 
is to provide equality of opportunities and social justice 
and develop a model for others to emulate. There was also 
reservation for SC and ST as per their actual population in 
the district subject to a minimum of nationally prescribed 
figures of 15% and 7.5% for SC and ST respectively. An 

effort was also made to cover girls to the extent of 1/3 in 
each school. Education was free including boarding and 
lodging in these schools. The schools were affiliated to 
the Central Board of Secondary Education. From the year 
1986-87 large number of such schools were started every year 
in all the states in the country. In Kerala itself four 
schools were started at Kasaragode, Ernakulam, Idukki and 
Pathanamthitta districts. 

1.3. Motivation for the study 

The Navodaya Schools that were started in 1986-87 in 
all the States admitted nearly 80 children in the two 
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divisions of class VI in each school. A note on Navodaya 
Vidyalayas circulated to the departments of Education in the 
states and Union Territories is given in Appendix-I. The 
first batch of pupils appeared for the Secondary Examination 
conducted by CBSE in March 1991. During these five years 
there were many ciriticisms voiced through the mass media and 
a pretty wide dialogue was initiated amongst the teaching 
community and members of the public. But no systematic study 
was made about the working of these schools. It was at this 
stage that the Centre for Tropical Studies (CTS) proposed to 
conduct a detailed study of all the four schools started in 
Kerala in 1986-87. But due to financial constraints the 
Educational Research and Innovations Committee wanted this to 
be limited to two schools in Kerala. As such this can be 
taken as a pilot study which at best can give broad 
guidelines about areas that needs further probe in order to 
arrive at valid conclusions. 

At the suggestion of the experts panel of the ERIC the 
project proposal was duly revised and re-submitted in October 
1990. The formal approval was communicated to this Centre in 
December 1990 with a financial sanction for Rs.53,000/-. The 
project was to be completed within a period of twelve months. 
The sanctioned amount was released in March 1991 only but the 
work was started in February itself with the appointment of 
the following staff w.e.f. 18-2-1991. 
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One Junior Research Fellow 

Two Investigators 

One Steno-Typist (Part time) 


for 12 months 
for 6 months 
for 10 months 


The time alloted for the completion of the study was as 


follows: 

(1) Preparatory work including 
development and pre-testing 
of questionnaires, recruit¬ 
ment of staff and training 

(2) Field work 

(3) Data Processing & Analysis 

(4) Report Writing 


4 months 
4 months 
2 months 
2 months 


1.4 Objectives of the Study 

The main objectives of the study are: 


i. to examine the representation given to the under¬ 
privileged section in the society in the admissions. 

ii. to evaluate the infrastructural facilities in each 
school with reference to the avowed objective of the 
development of the total personality of the pupils. 

iii. to assess the curriculam and instructional methodology 
and identify the limitations, if any, of these schools. 

iv. evaluate how far the scheme has succeeded in reducing 
the gap in pupil achievemennt between the socially and 
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educationally underpriviledged on the one hand and the 
elite groups on the other, and 

V. to present an account of the perceptions and reactions 
about the scheme from a cross-section of the people. 

The details of the study and the results thereof are 
discussed in the subsequent chapters. 




CimPTER 2 


DESIGN AND METHODOLOGY 


2.1 Sample Design 

Four Navodaya schools were started in Kerala in the 
districts of Kasaragode, Ernakulam, Indukki and 
Pathanamthitta during 1986-87. The financial constraints 
forced us to restrict the study to two schools. Purposive 
sampling method was used in selecting the two sample 
schools. One is in a district which is predominantly rural 
(Indukki) and the other is in a predominantly urban district 
(Ernakulam). 

Ernakulam district has the unique honour of being the 
first district in the whole of India to be declared cent 
percent literate in 1990. It has an area of 2407 sq. kms and 
a population of 27.98 lakhs (Census 1991) Women are slightly 
more than men (Sex ratio 1002:1000). The decadal growth rate 
during 1981-91 was 10.36 percent compared to 13.98 for the 
state as a whole. The district has seven municipalities and 
one municipal corporation. The total urban population 
constitutes nearly 40 percent, while the urban population in 
the State is only 20 percent. The SC/ST population is 9 
percent of the total population of the district compared to 
11 percent in the State. The educational infra-structure is 
also much better compared to other districts. There is one 
Engineering College, one Ayurveda Medical College, One Law 
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College, Two Teachers' Colleges, 24 Arts and Science 
Colleges, 280 High Schools, 203 Upper Primary Schools and 495 
Lower Primary Schools besides a dozen CBSE and ICSE 
affiliated Secondary Schools. A number of unaided but 
recognised private schools with good academic records are 
functioning in the urban centres of the district and such 
schools cater to the needs of the children coming from the 
elite section of the community. 

Idukky district with an area of 5019 sq.km, is the 
largest district in the State. According to 1991 census, the 
population is only 10.76 lakhs. Sex ratio is 977 compared to 
1040 for the state. The decadal growth rate was 11.07 
percent which is lower than 13.98 of the State. There is 
only one municipality and one small town-ship and the total 
urban population is only 5 percent. Most of the land in the 
district is hilly terrain with extensive tea, pepper. But it 
is to be noted that in this district, out of a total working 
population of 3.6 lakhs, only a very small fraction (less 
than 1 percent) constitute industrial workers, the rest being 
cultivators, agricultural labourers and plantation workers. 
The SC/ST population constitute 18% of the total population 
of the district. The Educational infra-structure is also 
poor. The district has 4 Arts and Science Colleges 129 High 
School 113 Upper primary and 217 Lower Primary Schools. Out 
of the 129 High Schools only 13 are Private unaided. The 
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children of the elite do not come to these schools. The 
proprietors of large plantations, top executives and 
professionals, send their wards to the private unaided 
schools that have established a reputation for high academic 
standards. The situation is different with the rural 
population that constitute 95% of the total. They have 
access only to government or private-aided schools. In fact, 
these children alone are eligible to write the Entrance 
Examination conducted by the Navodaya Vidyalaya. 


2.2 Methodology 

The data required for the study were collected by 
interview method with the help of six interview schedules as 
given below: 


Schedule (1) 
, , ( 2 ) 

, , (3) 

, , (4) 

, r (5) 

/ , ( 6 ) 


Physical facilities of Navodaya Vidyalaya 

Information about teachers 

Particulars of parents 

Particulars of dropouts 

Opinion of local community leaders 

Opinion of Principals of sample schools 


The copy of the schedules are given in Appendix III 

Academic achievement scores obtained by the pupils in 
entrance test were used as the base for assessing the 


the 
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progress in all subsequent tests conducted by the school 
through their periodical exarninahions. Comparisons were made 
between rural and urban, low income group and high income 
group, SC/ST and others and between boys and girls on the 
basis of their mean achievements in a longitudinal study of a 
five year progress of one batch of pupils admitted in 
1986-87. 

In each selected school all the 80 students admitted in 
1986-87 were subjected to the study. Further their parents 
were also contacted for getting relevant information. 
Moreover 5Q prominent people consisting of community leaders, 
educationists, officials were also selected purposively for 
collecting information on their reaction to the Navodaya 
Programme. In all, 160 studehts,160 parents, and 44 teaching 
staff, and 50 prominent citizens were selected for the study. 

Response rate 

Out of the 160 parents, 124 (80%) responded. All the 38 
teachers of the two schools and the two Principals responded. 
Out of the 50 community leaders 30 responded. 

Tabulation of data 

Tabulation was done manually by the project staff. 




CHAPTER 3 - FINDINGS OF THE STUDY 


The details collected in the different schedules were 
tabulated and analysed according to the objectives of the 
study. They are discussed in the order of objectives of the 
study. Out of the 160 students enrolled in 1986-87i the 
analysis pertains to 157 students only as the remaining 
students have left the school prior to the study. 

3.1 Admissions 

i. Admission Test 

The Navodaya Scheme envisages selective admission by an 
entrance test administered in the regional language, testing 
the general knowledge as well as the intellectual ability of 
the pupils. The test questions are of objective types. They 
are mostly non-verbal and the children are acquainted with 
the pattern of questions as model questions were circulated 
in advance through the Assistant Educational Officers. Test 
specimen is given in Appendix II. 

ii. Rural Representation 

The test questions do not appear to be urban-biased. 
Even if some urban component is reflected it cannot adversely 
affect the selection procedures as the rural-urban ratio is 
maintained. In the two schools studied, the seats were 
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largely filled giving due representation to rural children. 
Out of the 157 students, 121 [ 11 %) belong to rural areas as 
can be seen from the table below: 


Table 3.1 Admission - Rural - Urban 


Name of 
School 


Rural 



Urban 



Total 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

Boys 

Girls Total 

JNV-N 

38 

21 

59 

59 

14 

5 

19 

52 78 

JNV-K 

42 

20 

62 

10 

7 

17 

52 

27 79 

Total 

80 

41 

121 

24 

12 

36 

104 

53 157 


Regarding the admission of girls there was no 
difficulty as their performance at the entrance test was 
comparable to that of the boys. The enrolement position of 
boys and girls, both rural and urban, conforms to the norm 
stipulated in the Navodaya Scheme. 

iii. SC/ST Representation 

The Navodaya Scheme stipulates a minimum representation 
to SC a ST at 15% a 7.5% respectively. In the sample, out of 
157 students, 33 were SC (21%) a 5 (3%) were S.T. This shows 
that the norms are followed in the admission of students. 
The position is shown in Table 3.2. 
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Table 3.2 Distribution of SC/ST students 


Name of 
School 

Total no 
students 

. of 

SC 

students 

ST 

students 

SC & ST 

Total 

No. 


Boys Girls 

Total 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

JNV-N 

52 26 

78 

9 

7 

16 

- 

1 

1 

17 

JNV-K 

52 27 

79 

11 

6 

17 

2 

2 

4 

21 

Total 

104 53 

157 

20 

13 

33 

2 

3 

5 

38 


iv. Income level of parents 

The distribution of students according to the annual 
income of parents is given in the table given below; 


Table 3.3 Distribution of Students - income - wise 


Name of 
school 

Low- 

income 

Middle' 

-income 

High- 

income 

Total 

No. 

% 

No. 

% 

No. 

% 

No 

. % 

JNV-N 

20 

35 

24 

42 

13 

23 

57 

100 

JNV-K 

19 

32 

18 

30 

23 

38 

60 

100 

Total 

39 

33 

42 

36 

36 

31 

117 

100 


Note: The analysis is of 117 parents who responded. 


It is seen that only one-third of the students belong 
to low income group. As much as 31 percent of the students 
belong to families whose annual income exceeds Rs. 20,000/-. 


It is often alleged that the costly infra-structure 
facilities of the Navodaya Vidyalayas will be exploited by 
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the affluent sections among the rural community. The 
allegation was voiced by the Rama Moorthy Commission also and 
it even made a suggestion that an income limit should be 
prescribed for admission. But data collected from the 
households reveal that 69 percent of those who gained 
admission come from families whose annual income is less than 
Rs.20,000/-. 

V. Educational level of parents 

The educational level of parents in the sample schools is 
given in table 3.4 below; 


Table 3.4 Educational level of parents 


Name of 
school 

Ill iterate 
either 
father and 
mother 

Below 

SSLC 

SSLC and 
above 

Degree 
and above 

Total 



No. 

% 

No. 

% 

No. 

% 

No. 

% 


JNV - 

N 

2 

4 

10 

31 

30 

53 

7 

12 

57 

JNV - 

K 

7 

12 

18 

30 

30 

50 

5 

8 

60 

TOTAL 


9 

8 

36 

31 

60 

51 

12 

10 

117 


There was a fear expressed mostly by the opponents of 
the Navodaya Scheme that majority of the seats will be bagged 
by the children of educated parents and that first-generation 
learners will be ignored. But our observation was different. 
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It is seen that 90 percent of the parents are under-graduates 
of whom 39 percent have not even passed SSLC. 

vi. Dropouts 

The parents whose wards were selected for admission on 
the basis of the rank list of the entrance test results were 
happy. They took it as a recognition of the talents of 
their children and that is evident from the fact that the 
seats were mostly filled - 79 in Kulamavu and 78 in 
Neriyamangalam. But later on, some parents withdrew their 
children from the schools - four from Neriyamangalam and 
three from Kulamavu. A close look at the family background 
of these children revealed that all of them are from 
relatively affluent families and when those parents were 
interviewed they invariably voiced their dissatisfaction on 
the lack of facilites for boarding and lodging. It is true 
that the school had only some make-shift arrangements during 
the first year ie. 1986-87. 

3.2. Infrastructural facilities 
i. Land and Building 

Both the Campuses are extensive each with land area of 
over 8 hectares. The school buildings and hostels are 
located in sylvan surroundings with ample scope for future 
expansion. In the JNV Nariyamangalam the new 


school 
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buildings and dormitory blocks designod and built by the 
National Building Organisation (NDO) are very much 
appreciated by the staff, pupils and parents. The quarters 
for the principal and the staff including the ministerial 
staff are v?ell-planned but not adequate in number. In the 
JNV, Kulamavu, the school buildings, staff quarters and the 
hostels are not specially built for the purpose. The school 
was previously located at a place 20Km away from the present 
campus. It is now two years since it was shifted to the 
present site near the biggest hydro-electric project of 
Kerala. The buildings which were constructed for the project 
staff were later on vacated and handed over to Navodaya 
Vidyalayas. The campus is quite extensive and though the 
hostels and staff quarters are located at different levels on 
the slopes of a hill, the accommodation is satisfactory for 
the present. The school authorities have already submitted 
proposals for the construction of nev/ buildings for housing 
the library and the laboratory as well as hostels as per the 
approved plans. 

Playgrounds are adequate for games and sports. For 
outdoor work-experience there is ample scope for gardening 
which is being attempted at Neriyamangalam Campus v^ith the 
Co-operation of the local community and the Social Forestry 
Department of Kerala. Here they are facing difficulties from 
stray cattle trespassing into the campus as the boundaries 
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are not protected by proper fencing. Steps are being taken 
to complete the fencing. Such an endeavour can be tried with 
success at Kulamavu also. 

ii. The Library 

The present accommodation for the library and reading 
room is not adeguate■ In the new building planned under 
phase II at Neriyamangalam there is ample space for library 
and reading room. The present library budget is only 
Rs.10,000/- of which books worth Rs.5,000/- are purchased by 
the Regional office and supplied to the school. The school 
is left with Rs.5,000/- only for purchasing books suggested 
by the teaching staff of the school. The situation is not 
conducive to the development of good reading habits. It is 
desirable that a higher budget allocation of at least 
Rs.20,000/- is made for the purchase of books and journals as 
well as for audio-visual equipments and es'sential soft-ware. 
At Kulamavu the library is not at all adequate in respect of 
accommodation or the number of books. It is desirable to 
give special emphasis for library and reading room while 
constructing a new building for the school in phases I and II. 

iii. The Laboratory 

At Neriyamangalam separate rooms are provided for 
class/rooms and for practical work. At present there is 
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only one common laboratory for all the three scinece 
subjects. In the school at Kulamavu, the accommodation is not 
at all adequate. For science practicals proper working 
tables have to be provided. In both the schools it is 
desirable to have ample space to build up science museums 
where the specimens collected by the pupils every year should 
bo displayed. With the opening of Senior Secondary classes 
of XI and XII, the present accommodation is quite inadequate. 

iv. Boarding and Lodging 

JNV Neriyamangalam has completed Phase I constructions 
and the dormitories provided for hostel accommodation are 
liked by the boys and girls. But this is inadequate and as 
many as 37 boys are accommodated in a semi—permanent 
structure which is now used as a dormitory. The position 
vvill be worse with class XII added next year. The Phase I is 
meant for children up to Class X only. The construction of a 
hostel block to provide dormitory accommodation for 80 
students should be given top priority. 

In the JNV Kulamavu, the hostel accommodation continues 
to be in the old hutments previously used by the project 
staff of the State Electricity Board. With the addition of 
the Senior Secondary Classes, the accommodation is very 
inadequate. Top priority should be given for the 
construction of hostel buildings. 
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Regarding boarding facilities there are complaints 
mostly from the children of well-to-do parents in both the 
schools. Nearly a third of the total number of children are 
not satisfied with the quality of food served. It is said 
that even the revised budget of Rs.280/- per student is 
meagre in view of the steep escalation in prices in recent 
months. The school authorities have expressed their desire 
that this should be suitably enhanced. 

v. The Staff 

In both the schools the staff pattern is the same. 
Besides the principal there are 21 members in the teaching 
staff including 3 special teachers for Arts and Crafts. Both 
the principals are on deputation. The Principal 
Kulamavu is on deputation from the Sainik School of the 
Defence Services and the principal, Neriyamangalam is from 
the Kendriya Vidyalaya Sangatham. Both have opted for 
permanent service in JNV. Nearly 60 percent of the teachers 
are deputationists. Most of these teachers have expressed 
their desire to opt for permanent service under JNV. So far 
as the non-teaching staff are conncerned they are happy 
though some have expressed their desire for transfer to a 
Navodaya Vidyalaya in their own home district . 


All the members of the teaching staff are well- 
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qualified and are having teaching experience ranging from two 
to 20 years. There are some teachers possessing postgraduate 
degrees in education but there is hardly any evidence of an 
innovation in the form of class-room experimentation or 
project work and none have contributed articles in 
professional journals. 

So far as the non-teaching staff are concerned there 
is one office superintendent, two clerks, two last grade 
employees, one watchman and two daily wagers. Only half of 
them are provided residential accommodation in separate 
cottages in the campus itself. Unmarried members share 
accommodation in hostel rooms. There is a felt-need for 
constructing cottages to serve as staff quarters. 

As the school campuses are a few kilometres away from 
urban settlements and market places, the family members of 
the staff are facing difficulties in procuring articles of 
daily consumption. For this it is suggested that the' 
starting of consumer co-operative stores in the campus itself 

will be helpful. The principal of each school can initiate 
steps in this regard. 

Another difficulty experienced by many is about the 
education of their own children right from the nursery to the 
primary classes I to V. It is desirable that the Jm 
authorities collaborate with the state department of 
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education in starting nursery classes either in the campus 
itself or at a place close by where the children of the 
Navodaya staff will also study alongwith local children. 
Continued collaboration should be there with one or two 
primary schools also where the children of the Navodaya staff 
will study in classes I to V. 

As each school is exclusively for the children of the 
district in which the school is situated, it is expected to 
give preference to those activities which have relevance to 
that particular district. It is for this prupose that there 
was a provision of Rs.25,000/- a year to meet the expenses of 
pstt-time salary to local experts to teach the children about 
local arts and crafts. This provision is now reduced to 
Rs.5,000/- with the result the area remains neglected. It is 
therefore necessary that the original provision of 
Rs.25,000/- is restored. 

vi. Health Care 

There is provision for the services of a part-time 
doctor on a consolidated allowance of Rs.500/— a month. 
Doctors are not willing to accept this assignment and so in 
cases of emergencies the patients have to be sent to the 
nearby government dispensaries. Such occasions were however 
rare. There was one fatal case of jundice reported during 
this period. Probably this would not have happened if the 
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case was detected early enough and appropriate medical 
attention given by a doctor. There is urgent need for 
periodical medical check-up and for this the service of a 
qualified medical attendant must be ensured. The honorarium 
of Rs.500/— fixed five years ago is observed quite meagre and 
needs an upward revision. 

vii. Hostel Facilies 

The opinions of the pupils and of their parents were 
recorded by the investigating staff who visited their homes. 
Information was collected from 64 households of Ernakulam 
District and 60 of Idukky district. It is found that 18% of 
the pupils of Kulamavu reported that they are not satisfied 
with the hostel accommodation while at Neriyamangalam the 

percentage is as high as 39% as can be seen from the table 
3.5 given below: 


Table 3.5 Students not satisfied with accomodation 


Name of 
School 

Total No. 
of students 

No. of students 

Not satisfied 

Percentage 
the total 

JNV - N 

64 

25 

39 

JNV - K 

60 

11 

18 

TOTAL 

124 

36 

29 


A close look at the socio-economic status of those who 
reported 'not satisfactory' reveals that a vast majority of 
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complaints are from pupils belonging to the high and middle 
income groups. 

viii. Recreational Facilities at Home 

It is seen that most of the students have some 
recreational facility or other at home as can be seen from 
the following table. 

Table 3.G Recreational and Reading facilities at home 


School 

No - of 
labs. 

Parig- 

dlcala 

News¬ 

papers 

Radio 

TV 

Music 

Dance 

Drawing 

A Pain¬ 
ting 

Library 

Garden¬ 
ing & Bee 
keeping 

Sport 

Gaines 

JNV-N 

64 

26 

41 

52 

25 

24 

10 

25 

48 

37 

41 

JNV-R 

60 

24 

07 

50 

12 

19 

10 

20 

51 

25 . 

36 

TOTAL 

124 

50 

78 

102 

37 

43 

20 

45 

99 

63 

77 


The Navodaya Vidyalayas also provide facilities to 
develop pupils interests. The record of progress of pupils 
in work-experience and in aesthetic and cultural activities 
reveal that special talents of the pupils are taken care of. 

3.7. Curriculum and Instructional Programme 

i. The Curriculum 

The Navodaya Vidyalayas are affiliated to the CBSE and 
as such they are to conform to the norms fixed by the CBSE. 
So the same syllabi and text - books used in Kendriya 
Vidyalayas and other CBSE affiliated schools are followed in 
the Navodaya Vidyalayas. There is only some slight variation 
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in the work-experience programme under SUPW and that varies 
from school to school. 

The progress of the students is evaluated by class-room 
tests and terminal examinations. This practice continues for 
three years in standars VI, VII and VIII. In stadards IX and 
X an attempt is also made to make interschool comparisons, by 
using the question papers set by a different school. 

ii. Medium of Instruction 

All the children except five who were admitted in the 
Navodaya Vidyalayas were having their own mother tongue as 
the medium of instruction in their previous schools. None 
had reported any difficulty after joining the Navodaya. Even 
those who dropped out and joined state schools never 
complained of any language difficulty. The mean score in the 
English language at the public examination was 62% which is 
much above the National average. When the two schools were 
taken together there were 18 students who scored 75% and 
above and only 10 scoring below 40%. That only shows that 
English as the medium of instrution in the Navodaya has not 
created any learning difficulties. 

iii. Development of Special Talents 

The entrance test for admission to the Navodaya has a 
large component of general intelligence which is highly 
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correlated with special talents. Thus even though there is 
no special weightage given to such talents in the selection 
test, there were a number of pupils who are talented in 
music, drawing, painting and crafts in both the schools. In 
the first half-yearly evaluation in the sixth standard itself 
it was observed that 24 pupils were ranked 'A' grade. Due 
encouragement and training were given by the special teachers 
with the result that 20 out of these 24 children continued to 
show their talents in the subsequent assessments. Four other 
children who were ranked 'B' in the sixth standad improved 
their talents to secure 'A' grade. But since these are not 
subjects for the public examination at the end of the 
secondary, the special talents of the children remain 
untapped. It is therefore recommeneded that a suitable 
evaluation criteria should be developed for crafts, sports, 
music, drawing and painting and treated as subject at the 
secondary level examination. This of course , is for the 
consideration of the Central Board of Secondary Education. 

iv. Pace-setting function 

The Novadya schools are expected to serve as pace¬ 
setter institutions for talented children. There are such 
gifted children in other schools as well and the JNV is 
expected to develop effective guide-lines for others to 
emulate. This aspect is yet to be explored. 




33 


There is provision for remedial instruction and one 
hour ie. 3.15 to 4.15 pm daily is set apart for special 
guidance programme for children with learning difficulties. 

In the JNV Neriyamangalam the remedial instruction and 
enrichment programme had been very effective. Out of the 138 
students who appeared for the Board Examination 48 had 
distinction and 50 came out with first class. Over and above 
this commendable result one student got selected for the 
covetted NTS scholarship awarded by the NCERT and one student 
was selected for the International Mathematics Olympiad. 

The school has also attempted an innovation in class¬ 
room teaching in mathematics. Science and English. Each 
class was divided into five groups with one bright student 
supervisor in each group. Correction of homework, guidace in 
doing class room assignments and supervised study were very 
successfully tried out as a regular routine of this 
experiment of peer-group learning in methodology. It is 
desirable if the Navodaya Samithy collects from various 
schools brief reports of such innovations and give due 
publicity through a journal meant for the purpose. 

One other innovation being attempted at Neriyamangalam 
is worth mentioning. Coaching classes for Engineering and 
Medical entrance examinations are conducted by enlisting the 
services of expert professors available in the district. 
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Payment 

of honourarium to the guest 

lecturers 

is made by 

the 

parent 

Teachers' Association. 

A 

good feature 

of 

this 

endeavour is that no body is 

compelled to 

pay. 

This 

is 

purely 

voluntary on the part of 

the 

parents, 

This 

model 

is 


worth emulation in other schools. 

Music, dance, drawing, arts and crafts teachers are 
there and children with specific talents are being 
encouraged. Periodical display and performace by such pupils 
are arranged when parents and the public are invited to the 
school once a year. 

Regarding the pace-setter role of the JNV the Rama 
Moorthy commission that made an in-depth study of 28 Navodaya 
Vidyalayas in six states has this to say. 

"Pace-seeting is a process of setting a faster pace 
among those who are more or less equals obviously the 
Navodaya Vidyalaya with its huge infra-structure and 
expenditure of over Rs.9,000/- per student per year cannot be 
considered equal amongst the Government-run village schools 
around it. Can it, therefore, perform the role of pace¬ 
setting at all? (The field observations showed that none of 
the NVs visited were in a position to perform this role; 
most of them were totally alienated not only from the 
surrounding schools but from the neighbouring villages as 


well" . 
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The contention that pace-setting means 'setting a 
faster pace' is not wholly correct. It also includes setting 
a more deni.rnble model for otliern to ermilate. Tt in true 
that relatively brighter children are admitted to the 
Navodaya Vidyalaya but that does not preclude the 
prossibility of equally bright children studying in other 
schools. In the Navodya scheme it is expected that 
innovative practices are developed and eventually such models 
will become helpful to other schools also where a number of 
meritorious children are studying. It is rather 
disappointing that in our interview with the teachers of the 
two selected' schools we could not get any evidence of a pace¬ 
setting role attempted by them. 

The observation that the JNV is rather alientated from 
the local community is to an extent correct. The JNV 
campuses are located in sites handed over to the NV Samihhy 
by the State Governments. These sites were in most cases 
grazing grounds of the villages and it is quite natural that 
the affected villages are hostile and they continued to 
trespass into the campuses ear-marked for the school garden 
and playgrounds. The authorities v7ho have come to restrain 
their free access to the land, erected barbed wire-fancing 
around the campus. Cases of political interference are also 
not rare. This can however be taken as a passing phase 
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and a- .lot of' tactful and diplomatic handling of the 
issues on the part of the principal and staff will go a long 
way to win over the community and ensure their help and co¬ 
operation . 

One very worth-while suggestion in this regard is that 
the JNV should work in collaboration with the District 
Institute of Education (DIET) and the State Council for 
Educational Research and Training (SCERT) and build up its 
image as a resource centre for the entire district in which 
it is located. The pupils of the Navodaya Vidyalaya should 
participate in such common events like sports and games, 
youth festivals science faires, work-experience exhibitions 
etc organised at the district and the state levels. Such an 
involvement in the main stream activities will, to a large 
extent, remove the isolation that is evident at present. 

V. The School Visa-Vis other schools 

The JNV has much better amenities than many other 
schools in the district. Each Vidyalaya can easily become a 
centre for exchange of ideas and innovations in educational 
practices with the resourceful teachers working in various 
schools of the district. At present there is a scheme for 
inter-school comparisons of standards among Navodaya 
Vidyalayas. This is for academic subjects only. The scheme 
is as shown below: 
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a) Half yearly examination: 

Question papers in various subjects are set by 
different schools and valuation is done by another 
school. 

b) Pre-Board examination conducted a month before the 
public examination: 

Regional office compiles the Question papers but the 
evaluation is done in the school itself. 

The above scheme is implemented in class X only. It is 
worthwhile if such interschool programmes are planned and 
implemented from class, VI. It is also necessary that 
suitable remedial programmes for the under-privileged who are 
lagging behind and also enrichment programmes for the gifted 
are planned and carried out in all the classes from standard 
VI. 


vi. Remedial instruction 

Those students who were found trailing behind in each 
subject were identified and the concerned teachers conducted 
extra classes to guide them to come up. Such an arrangement 
was observed in the JNV Neriyaraangalam. In our study of the 
performance of students given elsewhere it is seen that there 
was considerable improvement among those children. 
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3.4 Performance of Students 

The Navodaya Vidyalayas were started for realising 
cnrtni.n spr'o.i.fic objoct.ivos nn nhnfr'd pnri.ior (Clinpter 1) 
during the course of five years, the children drawn from 
different backgrounds and varying mental abilities were 
exposed to a common environment at the hostel and in the 
school from class VI to X. The performance of these children 
as recorded in the marklists maintained by the two schools 
were taken for close study. It is to be noted that both 
schools are located on the countryside, 20 to 30 Km away from 
urban cejntres and about 75 percent of the children are of 
rural back-ground. 

i. Rural-U Comparison 

The percentage of marks scored by rural and urban 
children are shown in Table 3.7. 


Table 3.7 • Percentage of 2innual Examination Marks 

(Rural/Urban) 


Class 

JNV 

Rural 

K 

Urban 

JNV 

Rural 

N 

Urban 

Combined 
Rural Urban 

VI 

67 

60 

73 

74 

70 

70 

VII 

58 

50 

65 

69 

61 

63 

VIII 

54 

47 

66 

68 

59 

61 

IX 

46 

43 

63 

66 

52 

58 

X 

65 

59 

66 

74 

65 

69 
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The difference is not statistically significant at 5% 
level. The performance of rural children were better than 
urban children in one school namely the JNV Kulamavu and they 
continued to show their superiority in all the classes and at 
the public oxnminntinn hold nt thn end of t;ho fifth year; 

The position is slightly different in the other school which 

IS in a more urbanised district. Here at the entry point 

both urban and rural children were more or less equal. At 

the end of five years at the public examination the urban 
children scored slightly higher marks. But when the two 
schools are taken together it is seen that there is 
practically little difference between the rural and urban. It 
IS seen there is a steady decrease in the percentage of 
scores from stadard VI to IX and this can be due to the 
schools making their house oxamination more and more tough 
from year to year. 

ii. Sex-wise comparison 

Performance of boys and girls in terms of percentage of 
marks scored by them in each class is shown in Table 3.8. 



Table 3 

. 8 Percentage of 

marks - 

sex wise 


Class 

JNV ■ 
Boys 

- K 

Girls 

JNV 

Boys 

- N 
Girls 

Combined 
Boys Girls 

VI 

69 

60 

73 

75 

71 

67 

VII 

59 

53 

64 

71 

61 

62 

VIII 

56 

47 

65 

70 

60 

59 

IX 

47 

44 

63 

65 

54 

54 

X 

60 

44 

65 

73 

62 

60 
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It is seen from the above that in the more urbanised 
(Ernakulam) district, the girls scored slightly higher marks 
at the entry point. This superiority became all the more 
pronounced in all the subsequent tests and at the public 
examination. In the predominently, rural district of Idukki 
at the entry point itself the boys scored higher marks. This 
higher performance of the boys continued in all the class 
tests and at the public examination. However, when the two 
schools are taken together, the gap between the boys and 
girls is much reduced so that the boys are found to be only 
slightly better than girls. 

At the sixth standard at Neriyamangalam the percentage 
scores of girl's was 75 compared to the boy's score of 73. At 
the public examination the gap actually widened with the boys 
scoring only 65% while the girls scored 75%. The position 
was different at Kulamavu where the boys were bebter both at 
the entry and at the exit points. When the two schools are 
taken together, however, there is very little difference 
between the percentage marks scored by boys and girls. 

iii. Performances of SC/ST students 

The percentage marks obtained by SC/ST students and 
others are given in table 3.9. 
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Table 3.9 Percentage marks -SC/ST and other students 


Class 

JNV 

SC/ST 

- K 

Other 

JNV 

SC/ST 

- N 

Other 

Combined 
SC/ST Other 

VI 

50 

70 

60 

76 

55 

73 

VII 

40 

61 

54 

68 

46 

64 

VIII 

36 

57 

58 

68 

44 

64 

IX 

24 

50 

52 

65 

32 

57 

X 

51 

68 

62 

68 

50 

68 


The SC/ST pupils were found to be poor in their 
performance in both the schools. The gap between the SC/ST 
and others is not the same in both the schools. But it is 
significant. When the two schools are taken together at the 
entry point itself the SC/ST pupils v/ere found to score much 
lower marks than others. The gap between SC/ST and others 
was 18. This gap continued throughout and even at the exit 
point. 


The difference was statistically significant at 5% 
level. This is quite contrary to the expectation that the 
common instruction and other facilities including the 
continuous presence of the teachers will help reduce the gap 
between the two groups. 

iv. Performance of students of different income groups 


Performance of pupils belonging to the different 
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income-levels of parents was also studied and the result is 
shown in Table 3.10. 


Table 3.10 Percentage of marks of students according to 
income of parents 


Class 

JNV -K 
High Middle 

Low 

JNV - N 
High Middle 

Low 

Total 

High Middle Low 

VI 

72 

69 

56 

81 

77 

65 

75 

74 

60 

VII 

64 

60 

46 

74 

69 

58 

68 

65 

52 

VIII 

58 

57 

43 

75 

68 

60 

64 

63 

51 

IX 

54 

53 

31 

72 

67 

53 

60 

60 

41 

X 

58 

68 

57 

79 

63 

60 

72* 

65* 

58* 


* The differences are statistically significant at 5% level. 


It is seen from the above that the pupils belonging to 
the high income group (Annual income above Rs.20,000) were 
found to be better. Their average score at the entry point 
was 75% compared to 74% for middle income group and 60% for 
low- income group. At the end of the five years at school 
when they completed the secondary examination, the high 
income group scored 72% middle income 65% and the low income 
58%. It is seen that the gap between the high and low income 
groups remained with hardly any change. But at the same time 
the gap between the high and middle income groups widened. 
The gaps in the performance between the high income and low- 
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income groups and also between high .income and low-income as 
well as between middle-income and low-income groups were 
found bo be statistically significant at 5 percent level. 

V. Comparison of students according to educational level of 
parents 

Performance of pupils belonging bo different educational 
levels of parents is shown in the table given below: 


Table 3.11 Percentage marks - Educational level of parents 


Class 

Below 

SSLC 

JNV - 
SSLC 

• K 

Degree 
&above 

JNV - N 
Below SSLC 
SSLC 

Degree 

aabove 

Below 

SSLC 

Combined 

SSLC Degree 
fiabove 

VI 

58 

72 

76 

69 

74 

72 

63 

73 

74 

VII 

49 

61 

72 

64 

67 

70 

65 

62 

71 

VIII 

45 

57 

60 

67 

65 

75 

54 

61 

69 

IX 

35 

52 

60 

63 

61 

75 

46 

56 

68 

X 

58 

69 

75 

72 

72 

78 

63 

o 

77* 


* The difference is statistically significant at 5% level 


At the entry point, the pupils of parents who are 
either illiterate or below secondary were found to be poor 
compared to pupils of parents who secured secondary education 
and above. Among the latter group, there was hardly any 
difference between pupils of parents who have only secondary 
education and those who have degrees. But at the exit point, 
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the pupils coining from parents who are either illiterates or 
below secondary remained poor in one school. In the other 
School there was a gap of 5 at the entry point and this got 
progressively reduced to nil by the time they appeared for 
the secondary examination. This achievement is the result of 
a systematic remedial instruction programme attempted by the 
school. In the other school namely JVN Kulamavu no such 
remedial programme was attempted and hence the gap remained. 
It is worthwhile emulating the model developed by JNV 
Neriyamangalam in this regard, 

vii. Comparison of Students according to the occupation of 
parents 

Performance of pupils belonging to parents of different 
occupational groups is analysed and the result given below: 


Table 3.12 Percentage of marks according to occupation of 

parents 


Class 

JNV - 

K 

JNV - 

N 

Combined 


Teachers/ 

Clerks 

Workers 

Teachers/ 

Clerks 

Workers 

Teachers/ 

Clerks 

Workers 

VI 

71 

62 

80 

69 

75 

66 

VII 

61 

51 

72 

62 

66 

56 

VIII 

55 

50 

72 

63 

63 

56 

IX 

51 

41 

61 

58 

55 

48 

X 

67 

61 

81 

69 

73* 

65* 


* Statistically significant at 5% level. 
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Pupils of parents who are doctors. Engineers and such 
other executive professions are only two. These two pupils 
were found to have scored very high marks. No generalization 
can be made about them as they are few. The wards of 
teachers and other fixed income groups were many and their 
performance was found to be much better than that of others 
ie. daily wage-earners. The gap between these two groups at 
the entry and exit points remained more or less the same; one 
is inclined to conclude that the school environment couldn't 
succeed in bridging the gap between the two groups. 

vii. Perform-ance of SC/ST by occupational level of parents 

The SC/ST pupils were taken separately and classified 
according to the occupational level of their parents and the 
percentage of marks scored by each group is given in table 


3.13. 

Table 3.13 Percentage of marks of SC/ST students 

according to occupation of parents 


class 

JNV - 
Teachers/ 
Clerks 

K 

Workers 

JNV - 
Teachers/ 
Clerks 

N 

Workers 

Combined 

Teachers/ Workers 
Clerks 

VI 

62 

48 

75 

58 

66 

52 

VII 

48 

40 

55 

54 

50 

46 

VIII 

38 

35 

63 

57 

47 

44 

IX 

31 

25 

64 

47 

42 

33 

X 

49 

47 

69 

58 

55* 

49* 


*Statistically significant at 5 percent level 
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From among the 38 SC/ST pupils it is seen that no one 
is from the professional group. From the group of teachers 
and ministerial level occupations, there are only five pupils 
while the remaining 33 are from daily wage earners and 

marginal agriculturists. The performance of the first group 

was much better than the latter. The gap that existed at the 
entry point got reduced by the time they reached the exit 
point. The gap which was 14 at the entry got reduced to 6 at 
the exit point but still this gap was found to be 

statistically significant at 5 percent level. 

viii. SC/ST performance by educational level of parents 

The performance of SC/ST pupils whose parents belonging 
to different educational levels conforms to the general 
trend that the children of educated parents are better. S ee 
the table 3.14 below; 

Table 3.14 Percentage of marks of SC/ST students by 

educational level of parents 

JNV - K JNV - N Combined 


Class 

Below 

SSLC 

SSLC 

Degree 
&above 

Below 

SSLC 

SSLC 

Degree 
&above 

Below 

SSLC 

SSLC 

VI 

47 

60 

Nil 

59 

55 

75 

52 

56 

VII 

36 

50 

f f 

53 

56 

55 

46 

52 

VIII 

33 

43 

J f 

59 

54 

63 

45 

48 

IX 

32 

37 

t / 

49 

54 

64 

41 

46 

X 

44 

55 

f t 

58 

65 

69 

50 

58 
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There was only one student whose parent has a 
university degree. That pupil scored very high marks both at 
the entry and exit points. The marks scored by the pupils of 
parents having secondary school certificate were found to be 
better compared to those whose parents are either 
illiterates or below secondary. The gap between the two 
groups was 4 at the entry point and it got widened to 8 at 
the exit point. This gap is statistically significant at 5 
percent level. 

3.5. Responses of the Community leaders 

Questionnaires were sent to 50 persons representing 
categories of people, namely headmasters and educational 
officers, elected representatives of the legislatures, 
district council and the local panchayats and also to the 
local community leaders including social and cultural 
workers. The response was 60 percent as 30 people reponded. 
See the table 3.15. 

It is seen from the above that the local community has 
a mixed response. The views of the prominent political 
parties were reflected in the opinions given by the elected 
members of the Panchayat and the Municipalities. But there 
is a large degree of consensus in the responses of 
headmasters of school and of retired educational officers. 
They feel that the Navodaya has opened up opportunities for 
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good education to many talented children from among the 
underprivileged especially in the rural areas. Some of these 
children, they said, would not have even completed secondary 
education but for the Navodaya Scheme. Many headmasters have 
suggested closer liaison with the DIET'S (District Institutes 
of Education) by convening occasional teachers' meets or in- 
service training programmes in the corapuses of the Navodaya 
Vidyalayas. 


Table 3.15 Responses of Community leaders/social workers 


Headmasters 

Questions & Edl. 

officers 

Members of 
Dist.Coun¬ 
cil & 

Panchayats 

Social 

workers 

Total 

1. Promotes national 
integration 

12 

10 , 

8 

30 

2. Beneficient to the 
rural 

12 

10 

8 

30 

3. Helpful to socially 
under-privileged 

12 

10 

8 

30 

4. Promotes quality 
education 

12 

7 

6 

25 

Negative questions 





5. Creates two classes 
of citizens 

3 

8 

4 

15 

6. Incur a lot of waste¬ 
ful expenditure 

2 

6 

5 

13 

7. Will be exploited by 
the affluent section 

1 

6 

4 

11 







CHAPTER 4 " SUMMARY OF FINDINGS AND CONCLUSIONS 


4.1 Admission 

i. Admission to the Navodaya Schools were made on the basis 
of ranks secured by the pupils in the entrance tests 
subject to the norms fixed for reservation to the rural and 
the socially underprivileged secbions. The entrance 
test can be deemed unbiased as there were no complaints 
about it. Representation given to the various groups 


are as per 

agreed 

norms 

• 



ii. There were 

121 

rural 

pupils out of a 

total 

of 157 

admissions 

and 

this 

constitutes 77% 

which 

nearly 


conforms to the 75% quota fixed for rural, 

iii. There is no separate provision for representation to 
low-income groups though the primary objective of the 
Navodaya scheme is to provide quality education to 

talented children from among the under-privileged 

sections of the community. However, it is seen that one 
third of the total number of admissions are from the 
low-income groups (ie. annual income of less than 

Rs.5000/-) and 36% are from the middle income groups 

(ie. annual income of between Rs.5,000/- and Rs.20r000) 

iv. Nearly 40% of the children are coming from households 
ii( 7 here none of the parents have passed a secondary level 
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examination including 8% illiterates. Only 10% of the 
households have atleast one member possessing a 
university degree. This finding had actually disproved 
the criticism that the Navodaya scheme will be exploited 
by the elite groups in the community. 

V. There were seven drop-outs during the first two years at 
the Navodaya. All of them pursued their studies in 
state schools. The parents of these children complained 
of poor food and meagre hostel accommodation as the reason 

for withdrawl of their wards from the Navodaya 
Vidyalaya. This was ofcourse the position in the first 
two years and not at present. 

4.2. Infra-structural facilities 

i. Both the schools have fairly extensive campuses of over 
8 hectares each. Building construction as per the 
design furnished by the NBO was taken up in only one 
school and there Phase I is completed. In the Other 
school the present accommodation is in old sturctures 
and is rather inadequate. It is therefore recommended 
that Phase I construction be taken up on a priority 
basis in that school also. 

ii. The present accommodation for library in one school is 
very inadequate whereas in the other school in which the 
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new building is completed there is ample accommodation 
and reading room. However in both the 
schools, the number of books, journals and newspapers 
available are not enough. It is recommended that the 
present library budget needs an upward revision. 

iii- Laboratory accommodation in both the schools is not 
adequate. It is recommended that separate laboratories 
for the three basic science subjects be provided as the 
schools have the Higher Secondary classes also. 

iv. Boarding and lodging facilities are not adequate in one 
school where the construction of new building was not 
taken up. Even in the other school where the Phase I 
construction is completed the hostel accommodation is 
not sufficient. Regarding the quality of food served to 
students there are complaints that the per capita 
allowance is not adequate. This may be suitably 
enhanced in view of the escalation in prices. 

V. The present health-care facility is not satisfactory. 
It is recommended that the services of a part-time 
doctor must be ensured by suitably raising the present 
remuneration of Rs.500/- per month. 

vi. Recreational facilities for students are adequate. 
However for the promotion of co-curricular activities in 
each school the children should be initiated to the 
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vii. 


local arts and crafts by engaging local experts in the 
field on a part-time basis. For this the original 
provision of Rs.25,000/- which now stands reduced to 
Rs.5000/- may be restored and the schools be asked to 
submit proposals for implementing the scheme. 

Teaching Staff of the Navodaya Schools 

All the staff members are well-qualified. They were 
found working as a team in the school. They have their 
co-operative stores. The available staff-quarters are 
not adequate. It is therefore, recommended that top 
priority may be given for the construction of staff- 
quarters. Many teachers have expressed their 
difficulties in getting admission for their children 
in local schools and primary schools. It is recommended 
that the Navodaya Vidyalayas Samithy should take care of 
the education of the children of its staff especially 
the pre-primary and primary education. For this the 
children have to be admitted to the neighbouring 
schools. It is desirable that the Samithy adopts or 
collaborates with one school in the vicinity where the 
children of the Navodaya Staff can receive good primary 
education. 

For the professional growth of teachers, arrangements 
may be made for the deputation of Navodaya teachers to 
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the summer institutes and other inservices courses 
conducted by the State and Central Governments in 
collaboration with the NCERT and Regional Colleges of 
Education. 

Parent-teacher association may be strengthened and under 
their aegis, special tuitions or study classes be 
arranged utilizing the services of subject experts to 
prepare the students for various entrance examinations 
in Medicine and Engineering. The model being tried out 
at the JNV Neriyamangalam is worth emulation. 

4.3. The curriculum and instructional programme 

i. The curriculum followed in Navodaya schools is the same 
as for all CBSE affiliated schools. 

ii. The medium of instruction is English and this has not 
created any difficulty for the students. 

iii. Special talents in Music, Art & Drawing, Sports and 
Crafts are being encouraged. It has been recommended 
that local artisans and technicians may be engaged on a 
part-time basis to help students to develop practical 
skills in the respective fields. 

iv. The pace-setter role expected of Navodaya Schools is not 
evident as they are rather isolated from other schools. 
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It IS therefore recommended that the Navodaya schools 
may establish liaison with the District Institutes of 
Education and undertake innovations in the field of 

teaching in the class-rrom and outside, 

V. Inter-school comparison of standards among the Navodaya 
Vidyalayas is now made in standard X only through the 
use of question papers set in other schools. It is 
recommended that such a practice of inter-school co¬ 
operation in the setting of question papers may be 

attempted in the lower classes also. The Navodaya 

schools may also be encouraged to participate in inter¬ 
school competitions. 

vi. Remedial teaching for the backward children was 

^tt^ii^pted in one school and the result was encouraging. 
It IS recommended that such a practice of remedial 
instruction may be done in the other school also. 

4.4 Performance of Students 

i. It is observed that there is no significant gap in the 
performance of rural and urban children. 

ii. There is no significant difference in performance 
between boys and girls. 


iii. The SC/ST students compared to others were found to the 
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poor at the entry point and continued to be so even at 
the exit point at the end of five years at school. The 
difference was statistically significant at 5 percent 
level. That means the Navodaya scheme has not succeeded 
in bridging the gap between the two groups. It is 
therefore recommended that special coaching classes may 
be arranged for the underprivileged children during the 
vacations. 

iv. Educational level of parents is seen to be a 

contributory factor. The children whose parents are 
having a secondary education or above were found to be 
superior to those whose parents are having a lower 
educational status. The gap in performance between the 
two groups is statistically significant at 5% of level. 

(v) Parental income is seen to have an influence over the 
performance of students. High-income group students 
were found superior to middle-income groups who in turn 
were found to score higher marks than the low income 
group. The gaps between the groups were significant 5% 
level. 

vi. Parental occupation was found to have a substantial 
influence over their wards' performance. Students whose 
parents are teachers or fixed salary groups of 
equivalent status were found to be superior to those 
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belonging to daily wage-earners. The difference was 
found to be statistically significant. Special remedial 
instruction is needed for these children. 

4.5 Responses of the community leaders 

i. Headmasters and Educational Officers were unanimous in 
their opinion that the Navodaya Vidyalaya scheme is 
beneficial to the rural poor, helpful to the socially 
under-privileged, promotes quality education and that it 
promotes National Integration. 

ii. A minority among the community leaders and social 
workers expressed their fears that the scheme will be 
exploited by the affluent, and that it will create two 
classes of citizens. It is to be noted that the 
analysis of the nature of admissions has belied those 
fears. 

iii. Promotion of the objective of National Integration 

The SCHEME of interschool transfer of students between 
North and South to the extent of 20 persent in Standard 
IX is found to yield good results. There had been some 
initial resistance from the parents but later on the 
same parents expressed satisfaction over the 
arrangement. In this regard there is a suggestion that 
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the children need not be sent back home during the mid¬ 
term recess of one month. Instead of sending them back 
some arrangement may be made for them to stay with some 
local households as family guests so that they imbibe 
the language and culture of the people there. Such a 
practice will go a long way towards the promotion of 
national integration. 

This report is submitted to the Educational Research and 
Innovations Committee of the NCERT that has funded this 
project. The study is confined to one batch of students 
that completed five years in the two schools of Kerala 
and as such this can at best be treated as a pilot study 
worth replication in other States or on a national 
scale. However, it is hoped that the study has revealed 
some worthwhile suggestions which if implemented will 
certainly help better realisation of the lofty 
objectives of the Navodaya scheme envisaged by the late 
Prime Minister Rajiv Gandhi, 




APPENDIX - I 


NOTE ON NAVODAYA VIDYALAYA SCHEME* 

National Integration should inform the activity of the 
Government and the people alike. One way of bringing this 
about is to orient the education of boys and girls towards 
integration at an early age. One important vehicle of 
integration is the core curriculum adumbrated in the new 
education policy. The core curriculum would naturally and 
inevitably contain inputs from all regions of the country and 
contribution from the states in ample measure. In higher and 
technical education, mobility of students across the country 
is another crucial factor. Another important measure is the 
opportunity afforded to students, at an impressionable age, 
to live and learn alongwith their peers from states other 
than their own and to get acquainted with, and motivated by, 
experiences of national integration in action. 

2. It has been well accepted that children with special 

talent or aptitude should be provided opportunities to 
proceed at a faster pace than others. Such children are, in 
fact found in all sections of people, and in all areas 
including the most backward. However, so far, good quality 
education has been available only to well-to-do sections of 
society, the poor have been left out. 

* Note circulated to the Directors of Public Instruction 

of all states and Union Territories in the country. 
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3* Keeping in view these considerations, the Education 
Commission (1964-’66) had recommended selection of a certain 
percentage of schools as pace-setter institutions. It has, 
however, been noticed from past experience that due to the 
following reasons it is not practicable to select schools 
within the existing system for a pace-setter improvement 
programme. 

In view of competing local claims, selection of a few 
suitable institutions out of many become difficult; 

Transferability of principals and teachers makes it 
difficult to maintain continuity and concentrate 
attention on selected schools; and 

There are so many claims on the available financial 
resources that the State Governments are not able to 
earmark funds to pay special attention to quality. 

4. It has therefore been decided to set up residential 
schools, to be called Navodaya Vidyalayas on an average of 
one in each district, during the Seventh Five Year Plan. The 
broad aims for establishment of Navodaya Vidyalayas are to 
serve the objective of excellence coupled with equality to 
promote national integration, provide opportunities to the 
talented children to develop their full potential, and to 
facilitate the process of school improvement. Within this 
broad framework, the specific objectives of this scheme are 
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as follows: 

i. to provide good quality modern educaton - including 
strong component of culture, inculcation of values, 
awareness of the environmenb, adventure activities and 
physical education - to tlic talented children, 

predominently from the rural areas, without regard to 
their family's socio-economic condition; 

ii. to ensure that all students of Navodaya Vidyalayas 
attain a reasonable level of competence in three 
languages as envisaged in the three language formula; 
and 

^ii. to serve, in each district, as focal points for 
improvement in quality of school education in general 
through sharing of experiences and facilities. 

5. Admission to Navodaya Vidyalayas will be at the level 

of class VI. In view of the fact that most of the students so 
admitted would have been taught earlier through the medium of 
the mother-tongue/regional language, instruction will be 
provided through the same medium up to VII or VIII class; 
during which time intensive teaching of Hindi/English, both 
as language subjects and co-media will be undertaken. Through 
skilful use of the media and of modern techniques of teaching 
languages, switch over to Hindi/English after VII or VIII 
class would present no difficulty. Therefore, the common 
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rnGdium would be Hindi/English in all Navodaya Vidyalayas. 

6. At this stage, there will be a migration of 20% 
students from each Navodaya Vidyalaya to another Navodaya 
Vidyalaya in a different linguistic region. The migration 
will be, approximately speaking, between Hindi-speaking 
districts , the third language taught in a Navodaya Vidyalaya 
would be the language of the 20% students migrating to that 
Vidyalaya from a non-Hindi region. This language will be 
compulsory. In the non-Hindi regions, Navodaya Vidyalayas 
will follow the normal three language formula, viz., regional 
language, Hindi and English, with Hindi/English as medium 
from class VIII or IX. 

7. Teachers of the requisite calibre will be appointed to 
teach the third language referred to in para 5, in the 
respective Navodaya Vidyalayas. Efficient and time-bound 
courses in the language would be introduced to acquaint the 
students, particularly those from outside genius and literary 
heritage and special characteristics of the language and its 
area and those who speak it. A whole vista of comparative 
study and deeper mutual comprehension and appreciation among 
the different language groups will open up, strengthening 
national integration. It will also give an impetus to the 
preparation of massive inter—lingual reference material as 
well as literary exchange to pull down language barriers and 
the prejudices built into them. 
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8. The basis of admission to Navodaya Vidyalayas will be a 
test conducted in the concerned district, in which all 
children who have studied in; and passed class V from any of 
the schools of any tehsil/block in the district would be 
eligible to appear. The test is being designed by NCERT and 
they will be associated in its conduct and evaluation. The 
medium of the test will be the mother-tongue or regional 
language. Tests would be largely of non-verbal nature, class- 
neutral and so designed as to ensure that talented children 
from rural schools are able to compete without suffering any 
disadvantage. 

9. Navodaya Vidyalayas will be co-educational and 
primarily for children from rural areas. Hence admission of 
children from urban areas will be restricted to a maximum of 
one-fourth. Efforts will be made to ensure that at least one- 
third of the students in each Navodaya Vidyalaya are girls. 

10. Reservation of seats in favour of children belonging to 
the scheduled castes and scheduled tribes will be provided in 
proportion to their population in the concerned district, 
provided that in no district such reservation will be less 
than the national average ie, 22.5 percent. If sufficent 
number of children of one of these two categories do not 
qualify, it would be possible to interchange seats between 
the two categories. Necessary improvisation will be made in 
the testing techniques to ensure that SC/ST children secure 
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admission in Navodaya Vidyalayas in accordance with the 
reservations laid down for them. 

11. Education in Navodaya Vidyalayas, including boarding 
and lodging, as well as the expenses on uniform, text books 
stationery, rail/bus fare from and to the homes, etc., would 
be free for all students. 

12. The Navodaya Vidyalayas will be affiliated to the 
Central Board of Secondary Education. There will, ordinarily, 
be two sections in each class, with a miximum of 40 students 
in each section. The schools will be for classes VI to XII. 
These will be residential, with hostel facilities provided 
for all children. They will have adequate laboratories and 
modern aids to education like radio, TV and micro-computers 
which will be provided in sufficient numbers so that all the 
classes can have the benefit of their use. The schools will 
have all the four streams, ie.. Humanities, Science, Commerce 
and Vocational. Physical education; games, sports, yoga, 
cultural activities and fine arts, project work, hiking, 
visit to places of educational, cultural and historical 
interest and work experience will be assiduosly promoted and 
adequate arrangements made for them. The students will share 
responsibility for cleanliness, for plantation of trees, and 
campus improvement. Specific programmes will be undertaken to 
imbibe dignity of labour and awareness of the environment. 
Life in the hostels will be organised as an integral 
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component of the educational process. Full scope will be 
provided for innovation and experimentation in the Navodaya 
Vidyalayas. The entire educational activity will be 
organised, inter alia, with a view to removing the 
psycholocial impediments to the development of personality 
and educational attainment because of complexes and and 
prejudices transmitted through the social environment and the 
accident of birth. 

13. There will be interactive teaching in preference to 
lecture-teaching. Students will be encouraged to identify and 
take up project activities in areas that interest them. Since 
such curricular and co-curricular activities will be the 
crucial input in the development of the potential of the 
students and for inculcation of values, a teacher would be 
exclusively provided in each school for such activities. 
These schools have many-sided and ambitious aims and, 
therefore, the International Centre for Science and 
Technology Education and the NCERT will be associated for 
advice regarding the curriculum and testing, extra-curricular 
activities and for training of teachers. 

14. It is proposed to provide sufficient buildings for 
teaching, laboratories, co-curricular activities, boarding 
houses and staff quarters. Hostel accommodation will be in 
the form of dormitories with attached living quarters for the 
Warden and his/her family to promote a congenial, family-like 
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atmosphere for students. Separate dormitories and staff 
quarters would be provided for girl students. Sufficient 
facilities for games and gymnastics would also be provided. 
The location and infrastructure would be selected^ based on 
the offer of the State, Governments in the first instance. 
Existing school - buildings, project buildings not in use, 
and other similar premises with adequate vacant land will be 
considered. The location of these schools as far as possible 
would be in rural areas. Efforts will also be made to attract 
contribution from philanthropists and local people. It is 
proposed to undertake construction of new buildings only as a 
last resort and only functional structures, using local 
materials as far as possible, would be constructed to 
minimise cost and to ensure that the students are not 
alienated from the environment from which they come. 

15. Recruitment of teachers would be made on an All-India 
basis and teachers would be transferable among Navodaya 
Vidyalayas. In-service training courses for these teachers 
would be organised in institutions like Regional Colleges of 
Education managed by the NCERT. It is also proposed to take 
the services of experienced and meritorious teachers on 
deputation from Kendriya Vidyalayas, State Governments and 
non-Government institutions. To attract and retain talented 
and highly motivated teachers, special non-monetary 
incentives will be provided to them, besides financial 
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incentives. At the same time, the accountability of teachers 
for results (not only examination results, but results in all 
respects) will be enforced according to a well-thought-out 
pattern. 

16. An autonomous organisation (The Navodaya Vidyalaya 
Samithi) has been set up as a society under the societies 
registration act, in the Ministry of Human Resource 
Development (Department of Education) to establish and run 
these schools. The Society will also establish appropriate 
arrangements not only for monitoring and evaluation but also, 
more importantly, for pilot experimentation and progressive 
improvement of the Navodaya Vidyalaya system. Minister of 
Human Resource Development is the Chairman of the Society. 
Since schools can develop well by developing their own 
traditions and expertise in the context of the local 
situation, it is proposed to give day-to-day administrative 
and academic management powers to individual schools, to the 
extent necessary. 

17. Once the Navodaya Vidyalayas begin to function at a 
reasonable level of efficiency, these would be reguired to 
0 gtablish rapport with the schools in their vicinity. This 
could take the shape, inter alia, of providing guidance to 

schools for imporovement of standards, sharing of 
facilities such as audio-visual equipment, microcomputer, 
etc. The role of Navodaya Vidyalayas as pace-setter 
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institutionF? vis-a-vis other schools would be realised 
through their participation in the training of staff/ in 
jointly organised activities, in the extension of new methods 
of teaching and in dissemination of information and in 
evaluation. Funds would be provided for this specific 
purpose. 
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APPENDIX II 

SAMPLE QUESTIONS OF THE ENTRANCE TEST 
Maximum Marks: 100 Tiino allowed: 

GENERAL INSTRUCTIONS FOR CANDIDATES 


2 hrs 


1. Answers are to be given in the booklet itself. 

2. You are given a set of the following question papers in 
this test booklet; 


Paper I 


Paper II 


Paper III 


Mental Abiliby Test 
Question numbers 
(1 to 60) 

Arithmetic Test 
Question numbers 
(81 to 100) 

Language Test 
Question numbers 
(61 to 80) 


Approximate time; 
60 Minutes 


Approximate time: 
30 Minutes 


Approximate time: 
30 Minutes 


Section; Mental Ability Test (MAT) 

This test is a non-verbal test. Questions are based on 
figures and diagrams only. Questions are meant to measure 
some of the potential abilities of the candidates. This 
section is further divided into four parts having 15 
questions on each type, testing different abilities. Given 
below are two examples of each of the six different types. 
Of these, only four types will be included in the test. 


Type I 

Directions: 

In examples 1 and 2 , four figures have been given in each 
question. Of these four figures, three figures are similar 
in some way and one figure is different. Encircle the number 
below the figure which is different. 

Example 1 



1 
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Here figures 1^2, and 4 are made of straight lines, but 
figure 3_ is not. Therefore, 3 is the correct answer. As 
such serial number 3 has been encircled to indicate the 
correct answer. 

Example 2 





In figures 1,3, and 4 the inner figures are different in 
shape from the outer figures, while in figure 2, the inner 
figure and outer figure are of the same shape. Therefore 2 
is the correct answer. As such, serial number 2 has been 
enricled to indicate the correct answer. 


Type II 


Directions: 

In examples 3 and 4, one of the four answer _ figures, marked 
1,2,3,4 on the right side of the vertical line, is exactly 
the same as the problem figure given on the left side. 
Enricle the number below the correct answer figure. 

Example 3 

Problem Figure Answer Figure 




Answer figure 3 resembles the problem figure and, 
Correct .nswar. As such, serial number 3 


IS L.11C -- 

enricled to indicate the correct answer. 


therefore, 
has been 
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Example 4 

Problem Figure 


Answer Figures 



Answer figure 3 resembles the problem figure and, therefore, 
3 is the correct answer. Aa such, serial number 3 has been 
encircled to indiate the correct answer. 


Type III 


Directions; 


In examples 5 and 6, there is a problem figure on the left 
hand side of the line. A part of it is missing. Observe the 
answer figures 1,2,3,4, on the right hand side. Find the 
answer figure that, without changing its direction, fits in 
the missing part of the problem figure so as to propertly 
complete the pattern in the problem figure. Encircle the 
number below it. 


Example 5 

Problem Figure 


Answer Figure 



Here, answer 

“Srfaf Sber'4 h;a 4>aen encircled indicatJxg the 
correct answer. 
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Example 6 

Problem Figure 


Answer Figure 


' -C »** -■< 



Here, answer figure I completes the pattern in the blank 
space in the porblem figure, and it is correct answer. As 
such, serial number 1 has been enricled to indicate the 
correct answer. 


Type IV 


Directions: 

In examples 7 and 8, there are three problem figures on the 
left side of the line and the space for the fourth one has 
been left blank. The problem figures are is a senes. Find 
out which one from among the answer figures completes the 
series. Encircle the number given below it. 


Example 7 

Problem Flgrue 




Answer Figrue 



2 @ 


1 -iria * are movinci at different ratea 
Scnf square tc anctHe.. 

Following this rule, the 
answer. As such, serial number 3 has 
indicate the correct answer. 


is the correct 
been encircled to 
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Example 8 


Problem Figure 


Answer Figure 



In this example, the figure @ is moving anti-clock-wise. 
Following this rule, the answer figure 3 is the correct 
answer. As such, serial number 3 has been encircled to 
indicate the correct answer. 


Type V 


Directions: 

In examples 9 annd 10, there are three problem figures 
followed by a question mark for the fourth one. There exists 
a relationship between the first two problem figures. A 
similar relationships should exist between the third and 
fourth problem figures. Select one from the answer figures 
that can replace the question mark. Encirlce its number. 


Example 9 

Problem Figure 



Answer Figure 



The first figure is a five-sided figure which is followed by 
athree-sldfd figure. Thua the difference between the nu^er 

Of Bide between n th^ relajicnehlp 

figure is a six-sided ^^^ure ^ e, the fourth figure 

between the above example that happens to 

Sr^ig^r^ f^Ln^r^he'answer figures. Therefore, answer 
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figure 4 is the correct answer. As such, serialnumber 4 has 
been encircled to indicate the correct answer. 

Example 10 

Problem figure Answer Figures 




t 



\/ 

© 

_ 



U 

12S1 


(£) 2 y ^ 



There is a relationship between the first and^ the second 
problem figures. Study the relationship. It will be seen 
that the same relationship can be established between^ their 
problem figure and first answer figure. Therefore, I is the 
correct answer. As such, serial number 1 has been encircled 
to indicate the correct answer. 


Type VI 


Directions: 

In examples 11 and 12, one part of a square is ^ 

side of the line and the other one is among the four figures 
1234 on the right side. Find the figure on the right 
i^nd =ide thaS completes the square. Encircle the number 

given below that figure. 


Example 11 

Problem Figure 


Answer Figures 



.. d -Fii-q riahtlv with the problem figure to 
Here answer figure 4 fits ^ ch^serial number 4 has been 
complete the square. As 

encircled to indicate the correct answer. 
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l^xniTipl p 1 ? 


Problem Figures 


Answer Figures 




4 


Here answer figure 3 fits rightly with the problem to 
complete the square. As such serial number 3 has been 
enricled to indicate the correct answer. 
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Section II: ARITHMETIC TEST 

The main purpose of this test is to measure candidate's 
basic competencies in Arithmetic. All the twenty questions 
of this test will be based on the following 15 topics: 

1. Number and numeric system. 

2. Four fundamental operations on whole numbers. 

3. Fractional numbers and four fundamental operations on 
them. 

4. Factors and Multiple including their properties. 

5. LCM and MCF of numbers. 

6 . Decimals and fundamental operations on them. 

7. Conversion of fractions to decimals and vice-versa. 

8. Applications of numbers in measures, length, mass, 
capacity, time,money, etc. 

9. Distance, time and speed. 

10. Approximation of Expressions. 

11. Simplification of Numerical Expressions. 

12. Percentage and its application. 

13. Profit and loss. 

14. Simple Interest. 

15. Perimeter, Area and Volume. 

Note: Emphasis will be more on testing of Understanding 

and Application of the concepts and skills 
involved. 

-f^Q provide some guidance to the candidates on the 
types of questions that are expected in Arithmetic test, some 
examples are given below. 
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Example 

I 

factorisation 

1. 

10 

2. 

2 X 

3 . 

2 X 

(4'. 

2 X 


(Test Understanding): 
of 1000 

X 10 X 10 

5 X 5 X 10 
2 X 2 X 5 X 5 
2x2x5x 5x5 


What is the prime 


A factorisation of a number is said to be a prime 
factorisation if (i) the product of the factors (taking a 
factor as many times as it cocurs) is equal to the given 
number, and (ii) each factor is a prime number. 


Here only serial number 4 satisfied both the requirements. 
As such, serial number 4 has been encircled to indicate the 
correct answer. 


Example 2 (Test of Understanding): What is the average of 
first four odd numbers? 


1. 2.5 

2. 4 

3. 5 

4. 16 

The first four odd numbers are 1,3,5 and 7. Their average 
1+ 3 + 5 + 7 is 4. As such serial number 2 has been encircled 

4 

to indicate the correct answer. 


Example 3 (Test oa application): A 1km long goods train is 
running at a speed of 1km per 3 minutes. the time taken by 
this train to pass through 2 km tunnel is. 


1. 1 minute 

2. 3 minute 

3. 6 minute 

'4i 9 minute 


The tunnel is 2km long and the train is 1km in length. The 
train will have to cover a total distance of 3 km in order to 
pass through the tunnel. Running at a pseed of Iktn Pnt 3 
minutes, the train will take 9 minutes to pass trough this 
tunnel and that is the correct answer. As such, serial 
number 4 has been encircled to indicate the correct answer. 
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Section III: LANGUAGE TEST 

The main purpose of this test is to assess reading 
comprehension of the candidates. The test consists of four 
passages. Each passage is followed by 5 questions. 
Candidates shall read each passage carefully and answer the 
questions that follow. 


PASSAGE 

One day Akbar told Birbal he had a strange dream. He 
dreamt that he and Birbalhad become angels and were flying 
over cities and villages, then their wings disappeared and 
they fell down. Akbar dremat he fell into a tank of honey 
while Birbal fell into tank of muddy water. Birbal siad he 
had the same dream but it had a different ending. Akbar 
asked how did it end. Birbal replied that they were takne 
out of the tanks ad that he licked Akbar's body while Akbar 
licked his body. 

What was the ending of Birbal's dram? 

1. Akbar fell into muddyt water. 

Akbar was licking mud. 

3. Birbal was licking mud. 

4. Birbal fell into the tank of honey. 

In this exaple, the correct answer is, 'Akbar was licking 
mud'. Therefore number 2 is encircled as^ 

Question: Where did Akbar fall? 

1. Into a big tank. 

2. Into a tank of clean water. 

Into a tank of honey. 

4. Into a tank of muddy water. 

The answer is "Into a tank of honey" Therefore number 3 is 
encircled as 
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APPENDIX III 

CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr. Palpu Road, Trivandrum - 695 003) 

SCHEDULE - I PHYSICAL FACILITIES OF NAVODAYA VIDYALAYA 

JAWAHAR NAVODAYA VIDAYALAYA, KUULAMAVU, IDUKKI DISTRICT/ 
NERIYAMANGALAM, ERNAKULAM DISTRICT, KERALA 


A. Location of the School 

1. Area of the School Premises 

2. Distance from the nearest 
census town 

3. Distance from the bus stop 

B. Whether the School premises is 
clearly demarcated by 

C. School Building 

1. Type of buildings; Roof : Terraced/tiled /thatched 

Wall : Stone/brick/mud 
Floor : Mosaec/cement/tiLed 



Plinth Area of 




sq. 

ft . 

2 . 

■cns Du.j-i-u. 


pi 7 : 1 ^ 

room . 

Class rooms 

of 

3 . 


LNO • • • • 

5*1 7 P 

room . 

Office room 

of 

4. 


LmU • • • • 

size 

room . 


of 

5. 

Principal s room 

InO • a • ■ 




Staff room or 

records 

No , . . . 

, . . .Size 

of 

room * * * a # • ■ 

6 . 





7 . 

Library & Reading room 

No... . 

,.. Size 

of 

room ... 






of 

room ....... 

8. 

Laboratory 


LnO a w • 



9 . 

Arts & Crafts 

and SUPW 

No. . . 

... . Size 

of 

room .. . 

10 . 

Work-shop (if 

any) 


^ 1 7 : P 

of 

room ....... 


give details 


No . . . 



11. 

Seminar room 


No ■ • • 

....Size 

of 

room. 


: Hill/Plain 

: .acres.Cents 

; . Km 

; . Km 

: Compound Wall/fence/mud 
heap 


























79 


12. Physical Edn. Sports 

a Games No...Size of room 

13. Urinals & VIC for Boys No.Size of room 

14. Urinals & WC for Girls No.Size of room 

15. Store room attached to 

the Laboratory No.Size of room 

16. Auditorium No.Size of room 

17. Gymnasium No.Size of room 

18. NCC/NSS/Scout & Guidance No.Size of room 

19. Public Relations/ 

Visitor's room No.Size of room 

20. School Museum No.Size . 


D. Hostel Buildings No. 

Total Plinth Area .. Sq. ft. 

Room/dormitory No. 

Total Plinth Area . ' 

Room/dormitory No. size of each .. 

' Common rooms No.Size of each 

Dining halls . Size of each . 

Study rooms if any No 


Size of each 


Rooms a Common . Size of each. 


Girls 
Details both & WC 


for Girls No. Size of each 


Details of bath a WC for boys No. 


Size of each. 


Sick Room 


No, 


Size of each 


E. Staff Quarters: 

Principal's quarters: 


1 . 


plinth 


sq. ft. 
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2 . 

No. of bedrooms: . 

. Plinth 

of 

* ■ * R 

sq.ft. 

3 . 

Staff quarters No. ... 

Plinth 

of 

each. 

sq.ft. 

4 . 

Warden Quarters No. 

Plinth 

of 

each...... 

sq.ft. 

5 . 

Quarters for Ministerial 
Staff No... 

Plinth 

of 

each. 

sq.ft. 

Play Ground Area . 

acres . 


.... cents 



1. Games Played (tick) ; Football/Volley Ball/ 

Badminton/Hockey/Cricket/ 
Basket Ball/Tennikoit. 

Indoor games of carrom, chess, others (Specify) .... 

2. Sports - List of equipments available 


G. Gardening 1. School garden-Name the major 

Plants . 

2. Vegetable garden ... area 

Name the Vegetables grown . 


H. Swimming Pool : Yes/No 

I. Water Supply-Well/Tube Well/' /Well with pumpset 

Specify if any other source .'. 

J. Drainage 1. Sewerage disposal by septic tank ( ) 

Water Seal Bore Hole ( ^ 

2. Rubbish disposal-compost pit ( ) 


K. 


Specify (if any other) 


other 

embrSde?y/ Lmboo^ work/ Photography Club/ Typing/ 
lSn?g«pK/Book-blnding/drawiag and paintrng/ Clay- 
modelling/Cane work. 
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CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr. Palpu Road, Trivandrum-3) 

SCHEDULE - II PARTICULARS OF TFACHERS 

Teachers of Jawahar Navodaya Vidyalaya . Kerala. 

1. Name of the Teacher .. 2. Age .. years.... 

3. Home Address with name of Panchayat or town:. 


4. QUALIFICATION 

Academic Degree / Subject Class/ Year university 
Diploma 


Professional 


5. Teaching Experience before joining 
Navodaya School 

B. Research Experience, if any. 

C. Interest in Sports/Garaes/ 
Music/Drama/others (Specify) 

D. Whether you are engaged in any 
social work before joining the 
Navodaya School (Specify) 

6. Date of joining the present School 

7. Are you permanent/temporary/ 
probationary/on deputation 
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8. Teaching load 


No. of periods 
per week, in 
Subject the class 
room 


No. of hours 
spent in 
correcting 
composition 
or tutorials 
per week 


Time spent Total Hrs. 
on cocurri- per 
cular week 

activities 


9. How many times did you visit 
your house during the year? 

10. The Strategies you adopt for 
reaching your subject (tick) 


: Prgogrammed learning/ 
Learning modules/Audio- 
video lessons/Field trips/ 
Computer-assisted lessons/ 
any other-specify.. 


11. Is there any gap or over¬ 
lapping in the curriculum 
in the case of pupils 
admitted to standard VI 
following CBSE syllabus 
while they studied according 
to State spllabus up to the 
fifth standard? If so, specify 

12. Do you meet parents? 

If yes, how often? 


Yes/No 

Once/twice/more than 
twice a year. 


What type of remedial measure 
do you take in the case of 
pupils who are backward in 

the weekly/monthly/terminal 

tests? 

1. Giving special tuition 

2. putting him in a group 
with a bright pupil so 
that he will get help 
from the latter 
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3. Any other specify 

For comparison of your pupil 
with pupils of other schools 
have you ever used questions 
from Question papers set in 
other schools If yes - from 
which school? 

13. Do you keep pupil profiles/ 
cumulative records? 

THE SCHOOL LIBRARY; 

14. Are you satisfied with the 
number of books 


15. Have you ever attended any 

in-service course in your 
subject after joining this 
school? 

If yes,duration? days 

16. Give details of projects or 
innovations undertaken by y 


Yes/No 


: Yes/No 


! (a) in your subject Yes/No 

(b) reference books Yes/No 

(c) Teacher's guides 

and work-books Yes/No 

(d) for general 

reading Yes/No 


Yes/No 

. . . venue date 


17. Family details 

Wife/husband, if employed . 

Where? Children - age, . 

Class etc. ...... 

Whether you have any other 
child studying in Havodaya 
school 

If yes, specify the class 

which studying . 

18. Give suggestionsboth 
academic and administrative 

for: 
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(1) Improving the academic 

standards of pupils . 

(2) Improving the boarding 
and lodging arrange¬ 
ments in the hostels 

for boys and girls .. 

(3) Improving the residential 
facilities available to 

the staff . 

(4) Professional growth of 
the members of the 
teaching staff. 

(a) facilities for 
acquiring higher 
qualification 

(b) facilities for writing 
and publishing articles 

(c) in-service training in 
various subjects. 

(5) Promoting innovations and experimentation_ 

in the field of school education and specially 
in class-room teaching. 


(6) Improving recreational facilities 


(7) Improving public relations 


(8) Improving the administrative set-up 


(9) Improving teacher-pupil relationship 

(10) Improving staff welfare . 

(11) Promoting National Integration 

(12) Promoting communal harmony .. 
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CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr.Palpu Road, Trivandrum - 695 003) 
SCHEDULE - III PARTICULARS OF PARENTS 

1. Name of the Parent .. 

2 . Address .. 


3. Religion Hindu/Muslim/Christian 

4. Social Group SC/ST/OBC/others 

5. Mother tongue .... 

6. Name of student .. . , . . 

7. Age and date of birth Age ...Yrs. Date of Birth.. 

8. School in which the 
student studied before 
joining the Navodaya and 

medium of instruction . 

9. Whether the pupil was 

staying in Hostel Yes/No 

10. Distance from home in Km. 

to the previous school . Ems 

11. Mode of conveyance Own vehicle/Public/Walking 

12. Distance from the nearest 

high school . 

13. Whether availed mid-day 

meal from the school . 

14. Details of Private ^ 

tuition subject . 

No. of hours per weelc . . . . 

15. Details of guidance other . 

than private tuition ... 
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16. Whether any other child 
from your family is 

studying in Navodaya. Yes/No 
If yes, give details . 

17. Are you satisfied with 
the Navodaya school in 


a. 

Hostel accomodation 

Yes/No 

b. 

Food and ' other boarding 


facilities 

Yes/No 

c. 

Sports/Recreation 

Yes/No 

d. 

Classroom teaching 

Yes/No 

e. 

Extra-curricular activi¬ 
ties/work experience 

Yes/No 

f. 

Class tests and 



Examinations 

Yes/No 

g- 

Do you get progress report 
from the School ? 

Yes/No 


18. How often did you or any 
family member visited the 

school during the year ? One/twice/thrice morethan three 

19. Do you meet the teachers 

to discuss the progress Yes/No 
of your ward ? 

20. Give your suggestions 

for improvement in : 

1. The selection of students for admission ........... 

2 . Recruitment of teachers . 

3. Facilities like classroom, laboratory and library in 

the school . 

4. Facilities in hostel. 


SI 

No 


PARTICULARS ABOUT THE MEMBERS OF THE HOUSEHOLD 


Name of Relation with Educational Occupation 
member the student Qlfn; 


Annual 

Income 
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Housing ConditJong 

1. Total AREA of land possessed . 


2. House-ownership type ; 

3. Plinth Area • 

4. Whether Electrified : 

5. Availability of drin¬ 
king water facilities : 

Specify . 

6. Household recreation 
facilities 

7. Type of household : 

V. Hobbies of the student: 

at home 


..acres ...cents 

own/rented/permanent/seiniperma- 

nent/Thatched 

. Sq, ft. 

Yes/No 

Own Well/Public or neighbour's 
tap/well 


TV/Radio/Newspaper/other perio¬ 
dicals 

Nuclear/Joint family 


Music/dance/drawing & Painting 
bee-keeping/gardening/reading 
sports/any other (specify) 


VI. Health Status 

Whether the student suffered 

from any illness during the Yes/No 

year 

If yes, specify the nature ... 

of illness and duration ... 
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CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr.Palpu Road, Trivandrum-695 003) 


SCHEDULE - IV PARTICULARS OF CHILDREN TRANSFERRED TO OTHER 

SCHOOLS/DROPOUTS 


I. 

Name 


• 


II. 

Address 




III. 

Religion 



Hindu/Muslim/Christian 

IV. 

Social Group 



SC/ST/OBC/other specify 

V. 

Mother tongue 




VI. 

Age and Date of 

Birth 

• 


VII. 

School in which the 
Student studied before 
joining Navodaya 

• 

• 

Govt./Aided 


VIII. How long the student 
spent in Navodaya School : 

IX. Whether the student is 

studying at Present s Yes/No 

If yes, give the name of 
the School and the medium 
of instruction : 


X. Reasons for transfer/drop¬ 
out (Tick the relevant 
item) 


1 . 
2 . 

3 . 

4 . 

5 . 

6 . 

7 . 

8 . 
9 . 

10 . 


Difficulty in following the CBSE syllabus 
Lack of good pupil-teachers relations 


[f so specify . 

[lltreatment by the School Authorities 

Strict discipline 

jack of individual attention ^ 

^ood and accomodation are not satisfactory 
3ack of facilities for sports, games and 


reactions 

Peer groups problems 
Home sickness 

Health reasons-Chronic illness 


( ) 
( ) 

( ) 
( ) 
( ) 
( ) 

( ) 
( ) 
( ) 
( ) 
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Family problems 

If any specify . 

Far away from home 

Any other problem 

Specify ... 

Opinion about the Navodaya Vidyalaya 

Suggestions, if any, for improvement 
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CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr.Palpu Road, Trivandrum-695 003) 


SCHEDULE - V OPINIONS OP COMMUNITY LEADERS/EXPERTS 


I. Name 

II. Address 


III. Status : 

V. Do yo think the location 

of the Navodaya School is 

appropriate ? 

If 'No' (Specify) : 

VI. The Navodaya Vidyalaya willi Agree Disagree Don't know 


1. Help provide quality education 
to the talented pupils in the 
community 

2. Help the pupils belonging to 
the weaker sections/socially 
backward of the community 

3. Help economically poor pupils 
both rural and urban 

4. Help the pupils from the 
villages 

5. Serve as pace-setter institu¬ 
tions (models ) for others 

6. Encourage innovations in edu¬ 
cation 

7. Create two classes of 
citizens 

8. Incur a lot of wasteful 
expenditure 
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9. Be exploited by the affluent 
sections of the community 

10*Not be useful as they are 
located in roiiiohn aronn 

11. Have to be started in other 
unrepresented areas also 

12. Help achieve National Inte- 
gration and communal harmony 


VII. Were you ever invited to 

any functions in the school ? 

VIII. Have you ever observed the 

classes at work ? 

IX. Whether the school promotes 
values such as National inte¬ 
gration, Secularism,Socialism 
democray and communal harmony 

X. Whether the teachers are moti¬ 
vated to make the best use of 
community resources? 


XI. Does this type of education 
help promote community living 


XII. Any other relevant information 
for the improvement of this 
type of Education 


Yes/No 
Yes/No 

Yes/No 


Yes/No 
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CENTRE FOR TROPICAL STUDIES 
(Poornima, Dr.Palpu Road, Trivandruro-695 003) 

SCHEDULE - VI INFORMATION FROM PRINCIPLAS 

Principal, Jawahar Navodaya Vidyalayas .District, Kerala. 

Name : . 

Home address : .. . , . . 


Age : . Years . 

I. 1. QUALIFICATION 

Academic Professional 


2. Teaching/Research Experience 
before Joining the JNV 

Name of School/College Designation 


Period 


3 . 


Teaching work in the School 
Subject 


No. of Periods per week 
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4. No. of Staff mootings hold during tho year 
PTA if any, and the number of times meeting 
were held during the year 


5. Details about the staff 
1. Teachers 

No■ of Post graduates Graduates Under graduates 


2. Non-teaching Staff 

a. Librarian .. 

b. Physical Education Instructor . 

c. Art & Craft Teacher . 

d. Music Teacher . 

e. Work-experience teacher ...... 

II. LIBRARY 

No. of books in 

English . 

Hindi . 

Third Language 
(Malayalam) . 

Any other (Specify) . 

III. Guidance & Counselling facility if any (Specify) . 

A Brief description of the National Service Scheme being 
implemented in the school. 
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IV. Inter-School competitions in which the pupils of the 
school participated: 

Youth festival/sports & Games/USS Scholarship Exam /Quiz 
Competitions/Any other (Specify) 

V. Entertainments in the school Campus: 

Cinema show/TV/Radio/Music Concert/Orchestra/Drama/Any 
other Specify) 

VI. Picnic and educational tours (Specify .. 


VII. Community involvement in School Programmes; Specify... 


VIII.Is there any regular inspection by the Regional/Central 
authorities of NVS? ■ Yes/No 

If Yes, how many times during 

the past four years ? .. 


IX. Have you ever come across any 
problem of in-discipline with: 

a. teachers Yes/No 

b. non-teaching staff (Specify) . 

c. Students (specify) . 

d. Outsiders (specify) . 

X. Give suggestions for improvement . 
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